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Abstract 

This study aims to determine the effect of teaching practice experience on interest in becoming a 

teacher mediated by self-efficacy in education students at the State University of Jakarta. This study 

uses a quantitative approach and uses primary data. The population in this study were students of 

education at the State University of Jakarta with a total sample of 250 students who were guided by 

the Roscoe Theory of 10% of the total population and the sample technique used was proportional 

random sampling. This study shows the results that teaching practice experience has a positive and 

significant effect of 38,1% on interest in becoming a teacher, self-efficacy has a positive and 

significant effect of 30,6% on interest in becoming a teacher, teaching practice experience has a 

positive and significant effect of 39,6% of self-efficacy and the role of self-efficacy mediating between 

teaching practice experience of 12,1% of interest in becoming a teacher in education students at the 

State University of Jakarta. With the intervening variable in this study, it is able to be a liaison or 

intermediary between exogenous variables and endogenous variables so that it has a total value of 

50,2%. 
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1. INTRODUCTION 

Education is vitally important for every individual. All education stakeholders hold 

quality education as a priority (Fadhli, 2017). In this case, the Indonesian government strives 

to improve the quality of education and develop a world-class education system within the 

next four years. However, a good education system will not function as expected if it is not 

accompanied by cooperation from all elements of education (Rosser, 2018). 

The teacher's effectiveness as an educator also determines the success of teaching and 

learning activities in educational institutions. There are learning systems, curriculum, 

learning resources, learning media, and learning methods in educational institutions. If there 

is a balance in the quality of teachers, then all of these elements can be executed successfully. 

The Education Personnel Education Institute in Indonesia is a specialized institution that 

prepares prospective teachers for the profession (LPTK). It is anticipated that Jakarta State 

University, as one of the LPTKs in Jakarta or as IKIP (Teaching and Educational Sciences 

Institute), will contribute to the intellectual life of the nation's youth and play a role in 

producing future educators. According to Ngalim Purwanto, the teaching profession must be 

accompanied by a high level of talent and interest, as it is required to constantly adapt to the 

times. Irawan et al. (2020) and  Suralaga (2021) highlight similar opinion that interest is a 

feeling of pleasure that a person spontaneously develops for an object. 
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According to a survey conducted by the Ministry of Education and Culture in November 

2021, eighty percent of students in Indonesia did not select a career based on the study 

program they were enrolled in. 20% of Indonesian students are employed in accordance with 

their study program or educational background. Meanwhile, Nabilla Fatiara (2021) 

statement is consistent with the findings of Suryani & George (2021) study titled " Teacher 

education is a good choice, but I don’t want to teach in schools." An analysis of the career 

decisions of university students reveals that education majors are not fully committed to or 

interested in becoming teachers. The following are the particulars of the data: 

 

 

Table 1 Education Student Career Plan Data 

Information 
Number of 

Students 
Percentage 

Planning to teach, then switch 

careers 
69 52% 

Not sure want to teach 25 19% 

Not interested in teaching 39 29% 

Total 133 100% 

Source : Suryani and George (2021) 

 

 

According to the data presented above, the majority of students believe that studying in 

the education department is merely a stepping stone to a career other than teaching. 

Regarding students who intend to teach and change careers to become private employees, 

business owners, lecturers, journalists, activists, civil servants, artists, pursue a master's 

degree, or become housewives: Supported by preliminary observations made by researchers 

on 100 education students, data indicates that only 37 students, or 37%, are interested in 

becoming teachers, while the remaining students choose careers outside of teaching. 

A person interested in becoming a teacher will seek out all information pertaining to the 

profession. Beginning with getting to know the figure of a favorite teacher, reading, learning, 

and exploring things associated with the teaching profession, so that feelings of affection 

arise and influence the process of pursuing the profession. A profession that is enjoyed will 

undoubtedly produce students of high quality. 

Interest does not arise from the beginning of human birth, but through several factors 

that influence interest (Slameto, 2015). According to Lisniasari (2021) Factors that influence 

it are internal factors that come from within and external factors such as family, peers, 

environment and so on. While the interest in becoming a teacher is influenced by the 

Teacher's Profession Perception, Self-Efficacy & Family Environment Wahyuni & Setiyani 

(2017) and Syofyan, Hidayati, & Sofya (2020) revealed that Educational Field Experience 

& Self-Efficacy influenced interest in becoming a teacher. 

Experience is one of the factors that influence it. The experience taken by education 

students during their study period is teaching practice experience or what is known as 

Teaching Assistance which is carried out for six months. The program is designed so that 

prospective teachers can master four teacher competencies, namely pedagogic competence, 

personality competence, professional competence and social competence (Ndibalema & 

Kambona, 2018). And with this program, students can learn directly how to design learning, 

https://ojs.transpublika.com/index.php/ROMEO/


REVIEW OF MULTIDISCIPLINARY EDUCATION, CULTURE AND 

PEDAGOGY 

(ROMEO) 

Volume 1 ISSUE 4 (2022) 

 

REVIEW OF MULTIDISCIPLINARY EDUCATION, CULTURE AND PEDAGOGY | ROMEO      

https://ojs.transpublika.com/index.php/ROMEO/  
E-ISSN: 2810-0743 

3 

 

make teacher administration, adapt to the school environment, carry out the learning process 

and see how the duties and responsibilities that have been carried out by teachers have been. 

In addition, this study uses a self-efficacy variable that functions as an intervening 

variable. The existence of intervening variables is suspected that self-efficacy is able to 

influence indirectly or become an intermediary between teaching practice experience and 

interest in becoming a teacher. According to Bandura (Slater & Main, 2020) Self-efficacy is 

an individual's belief and ability to carry out something needed to achieve success in 

accordance with certain targets. In line with Silitongha et al., (2021) Self-efficacy is a 

person's belief or confidence to achieve an expected goal. 

In June 2021, students' instructional practices were modified in response to the COVID-

19 virus outbreak. Then, from July to August, online/Distance Learning was implemented, 

but because the epidemic had improved, the Minister of Education stated that face-to-face 

schooling could be implemented since the decision of the 4 Ministerial Decree on March 30, 

2021, along with all terms and conditions that must be met. With this decision, the researcher 

observed that some students who feared not being able to teach offline or blended learning 

were uncertain of their abilities, lacked confidence, and believed they were incapable of 

teaching. This indicates that the self-efficacy of students remains low. 

Research result carried by Sari (2018) shows that the experience of teaching practice 

has a positive and significant effect on students' interest in becoming teachers. As well as 

Jenset, Klette, & Hammerness (2018) stated that teaching practice is very important for 

teacher candidate learning. On the other side, Alifia & Hardini (2022) concluded that school 

field experience does not have a significant effect on interest in becoming a teacher. In 

addition, according to Ene et al., (2021) stated that self-efficacy will help pre-service 

teachers or prospective educators understand their level of self-efficacy and even try harder 

to develop higher levels of self-efficacy. Contrary to research results by Sholichah & Pahlavi 

(2021) that self-efficacy does not have a significant effect on interest in becoming a teacher. 

The existence of phenomena and differences in results (Research Gap) from several 

relevant studies, therefore researchers are interested in conducting research entitled "Does 

teaching practice experience affect interest in becoming a teacher? The role of self-efficacy 

as an intervening variable”. The purpose of the study was to determine the relationship 

between 1) teaching practice experience on interest in becoming a teacher, 2) self-efficacy 

on interestbecoming a teacher, 3) teaching practice experience on self-efficacy and 4) 

teaching practice experience on interest in becoming a teacher through self-efficacy. 

 

 

2. LITERATURE REVIEW 

2.1. Teaching Practice Experience 

Teaching Practice Experience has two concepts, namely experience and teaching 

practice. According to the KBBI, experience is something that has been experienced, felt 

and passed by an individual. Experience is a process that has been obtained by someone so 

that he gets something learning in the form of skills and knowledge (Bawono & Elisha, 

2010). Meanwhile, Hitzman argues that experience is one of the learning tools that will affect 

the behavior of organisms (Indrawan, 2017). It can be concluded that experience is a process 

that a person goes through in the form of practices or activities that can build understanding, 

influence one's behavior and become learning for the future. 
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In addition, teaching practice According to Shah, Ahmad, & Raza (2020) states that 

"Several terms are used interchangeably for teaching practicum such as practice teaching, 

student teaching, teaching practice, field studies, in-field learning, school-based learning, or 

internships". While the teaching practice proposed by Batane & Ngwako (2017) is one of 

the field practices for prospective teachers, where the practice requires the skills and abilities 

they have had as a teacher. Based on the opinions of the experts above, it can be concluded 

that teaching practice is one of the series that must be carried out by teacher education 

students and facilitates students to practice and hone their teaching skills before facing the 

real world of work. 

 

2.2. Interest in Becoming a Teacher 

Interest in becoming a teacher is a feeling of pleasure towards the teaching profession 

so that individuals pay more attention to the teaching profession and have a high desire to 

become a teacher (Nasrullah et al., 2018). The opinion of interest in becoming a teacher was 

also expressed by Wahyuni & Setiyani (2017) as a feeling of liking and having a tendency 

to choose the teaching profession over other professions and built without pressure from 

people. Meanwhile, according to Ardyani & Lyna (2014) Interest in becoming a teacher is a 

person's tendency to focus his thoughts, feelings, desires and attention on the teaching 

profession. 

Based on the opinions described above, it can be concluded that interest in becoming a 

teacher is an individual interest or feeling of pleasure which is implemented by paying 

special attention to the teaching profession without any coercion from any party. Someone 

who is interested in becoming a teacher will certainly look for all information related to the 

profession. 

 

2.3. Self Efficacy 

According to Emin Türkoğlu, Cansoy, & Parlar (2017) Self-efficacy is an individual's 

belief about the ability to manage responsibility for oneself. According to Bandura in (Slater 

& Main, 2020) Self-efficacy is an individual's belief and ability to carry out something 

needed to achieve success in accordance with certain targets. According to (Silitongha et al., 

2021) Self-efficacy is a person's belief or confidence to achieve an expected goal. It can be 

concluded that self-efficacy is a person's belief in his or her own ability to do something in 

an unpredictable situation or condition. Individuals who have high or positive self-efficacy 

will affect positive results. 

  

 

3. RESEARCH METHOD 

This study uses a quantitative approach and survey methods with the aim of obtaining 

accurate and real information (Ramadhan, 2021). The population in the study, namely 

students of education at the State University of Jakarta as many as 2,486. The sample 

technique used in this study is proportional random sampling, which is the sample technique 

used if the subjects in each stratum are not the same (Suharsimi Arikunto, 2013). The number 

of samples refers to Roscoe's Theory in Sugiyono (2017) The sample size that is feasible in 

the study is 30-500 samples. In addition, Arikunto in Muchti & Ernawati (2022) said that if 

the subject or population of the study was less than 100, then the sample used in its entirety, 
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if the research subject was greater than 100, could be taken as much as 10-15% or 20-25% 

or more. From the theories and expert opinions above, it can be concluded that the total 

population in this study was 2,486 students and the sample in this study was 10% of the total 

population, so that the results were 248.6 which were rounded off by the researcher to 250 

samples. 

Based on the phenomena and literature review above, the research framework in this 

study is as follows: 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Author (2022) 

Figure 1 Research Framework 

 

 

4. RESULT AND DISCUSSION 

The research data collected in this study were processed using SPSS version 24 

software. With 30 respondents for validity and reliability testing and data processing for the 

final test as many as 250 respondents. The results of the processing of hypothesis testing in 

this study are as follows: 

4.1. Path Analysis Results 

4.1.1. Calculating Path Coefficient Based on Equation 

1) Equation I (Teaching Practice Experience on Self-Efficacy) 

 

Table 2 T Test Results 

 

 

 

 

 

 

 

 
 

Source: SPSS output (processed by researchers) 

 

Coefficients 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) 26,049 3,207  8,123 ,000 

Teaching Practice 

Experience 

,509 0.075 ,396 6,786 ,000 

a. Dependent Variable: Self Efficacy 

Interest in becoming a 

teacher (Y) 

Self Efficacy (Z) 

Teaching Practice 

Experience (X) 
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Based on the above results, the value of t statistic is 6,786. It can be said that tstatistic 

is > 1,969 means that partially the teaching practice experience variable has a positive 

influence on self-efficacy and the hypothesis is accepted. Next is the F test to see the effect 

simultaneously. The results of the attached f test processing are as follows: 

 

 

Table 3 F Test Results 

 

 

 

 

 

 

 

 
 

Source: SPSS output (processed by researchers) 

 

 

Based on the above results, the value in F statistic is 46,050. It can be said that the value 

of Fstatistic is > 3,879, meaning that simultaneously the teaching practice experience 

variable has a significant influence on self-efficacy. As for the coefficient of determination 

test that is used to see the percentage or find out the variation between exogenous variables 

and endogenous variables. 

 

 

Table 4 Coefficient of Determination Test Results 

 

 

 

 

 

 
Source: SPSS output (processed by researchers) 

 

 

The table above shows that the R Square value is 0.157 or 15.7%, which means that 

teaching practice experience affects self-efficacy with a percentage of 15.7%, while the 

remaining 84.3% is influenced by other variables. 

 

  

ANOVA 

Model 

Sum of 

Squares df Mean Square F Sig. 

1 Regression 1123,436 1 1123,436 46,050 ,000b 

Residual 6050,248 248 24,396   

Total 7173.684 249    

a. Dependent Variable: Self Efficacy 

b. Predictors: (Constant), Practical Teaching Experience 

Model Summary 

Model R R Square 

Adjusted R 

Square 

Std. Error of the 

Estimate 

1 ,396a ,157 ,153 4,939 

a. Predictors: (Constant), Practical Teaching Experience 

b. Dependent Variable: Self Efficacy 
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2) Equation II (Teaching Practice Experience and Self-Efficacy towards Interest in 

becoming a Teacher) 

Table 5 T Test Results 

 

 

 

 

 

 

 

 

 
Source: SPSS output (processed by researchers) 

 

Based on the results above, the value of t statistic is 6,734 and 5,407. It can be said that 

tstatistic is > 1,969, means that partially the teaching practice experience variable has a 

positive influence on interest in becoming a teacher and self-efficacy has a positive influence 

on interest in becoming a teacher. Next is the F test to see the effect simultaneously. The 

results of the processing of the f test are attached as follows: 

 

Table 6 F Test Results 

 

 

 

 

 

 

 

 
 

Source: SPSS output (processed by researchers) 

 

Based on the results above, the value in F statistic is 61.296. It can be said that the 

value of Fstatistic > 3.032, meaning that simultaneously the variables of teaching practice 

experience and self-efficacy have a significant influence on interest in becoming a teacher. 

Next is the table of the results of the determination coefficient test processing, as follows: 

 

Table 7 Coefficient of Determination Test Results 
 

 

 

 

 

 

 

 

Coefficients 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) ,621 3,345  ,186 ,853 

Teaching Practice 

Experience 

,509 ,076 ,381 6,734 ,000 

Self Efficacy ,318 0.059 ,306 5,407 ,000 

a. Dependent Variable: Interest in becoming a teacher 

ANOVA 

Model 

Sum of 

Squares df Mean Square F Sig. 

1 Regression 2570,140 2 1285,070 61.296 ,000b 

Residual 5178,360 247 20.965   

Total 7748,500 249    

a. Dependent Variable: Interest in becoming a teacher 

b. Predictors: (Constant), Self-Efficacy, Teaching Practice Experience 

Model Summary 

Model R R Square 

Adjusted R 

Square 

Std. Error of the 

Estimate 

1 ,576a ,332 ,326 4,579 

a. Predictors: (Constant), Self-Efficacy, Teaching Practice Experience 

b. Dependent Variable: Interest in becoming a teacher 

https://ojs.transpublika.com/index.php/ROMEO/


DOES TEACHING PRACTICE EXPERIENCE INFLUENCE INTEREST IN BECOMING A 

TEACHER? THE ROLE OF SELF-EFFICACY AS AN INTERVENING VARIABLE 

Sulis Rizkyka Nurcahyani, Ari Saptono, Aditya Pratama 

 

8 

REVIEW OF MULTIDISCIPLINARY EDUCATION, CULTURE AND PEDAGOGY | ROMEO 

https://ojs.transpublika.com/index.php/ROMEO/ 
E-ISSN: 2810-0743 

 

Source: SPSS output (processed by researchers) 

 

The table above shows that the R Square value is 0,332 or 33.2% which means that 

simultaneously teaching practice experience and self-efficacy have an influence on interest 

in becoming a teacher with a percentage of 33,2%, while the remaining 66,8% is influenced 

by other variables. outside of this research. 

 

4.1.2. Indirect Influence 

This study uses an intervening variable, namely self-efficacy. To calculate the amount 

or find out the indirect effect between the variables of teaching practice experience on 

interest in becoming a teacher through self-efficacy, it can be done by multiplying (Pzx X 

Pyz). The results of the calculation of the indirect effect in this study are as follows: 

 

Indirect Effect  = Pzx × Pyz 

   = 0,394 × 0.306 

   = 0,121 

 

4.1.3. Sobel Test 

This test was conducted to determine the strength of the indirect influence between 

exogenous variables and endogenous variables through intervening or mediating variables. 

Sobel test criteria can be seen between the results of the calculation of zstatistic with ztable. If 

zstatistic > ztable which has a value of 1,96, it can be said that there is an indirect effect on the 

mediating variable (Herlina & Diputra, 2018). 

Sat=√𝑏2𝑆𝑎2 + 𝑎2𝑆𝑏2 + 𝑆𝑎2𝑆𝑏2  

 =√(0,3062)(0,0752) + (0,3962)(0,0592) + (0,0752)(0,0592)  
Sat= 0.034871 

 

 z =
𝑎𝑏

𝑆𝑎𝑏
  

=
(0,396 × 0,306)

0,034871
 

z = 3,474979 

 

Based on the calculation results above, the Sab value is 0,034871, which is then used to 

calculate the z-value so that the result is 3,474979 which means that the calculated z-value 

is greater than 1,96. Thus, it can be concluded that the intervening variable mediates between 

exogenous variables and endogenous variables. 

 

4.1.4. Total Influence 

Calculating the total direct and indirect effects of teaching practice experience on the 

desire to become a teacher through self-efficacy yields the total effect. The following is a 

recapitulation or summary of the results of the path analysis calculations: 
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Table 8 Details of Calculation of Direct Effects, Indirect Effects and Total Effects 

 

 

 

 

 

 
Source: processed by researchers 

 

Furthermore, by looking at table 2 and table 5 (the results of direct influence or t-test 

equations I and II), in the table listed the Standardized Coefficients Beta column which gets 

results of 0,396 (X-Z), 0,381 (X-Y) and 0,306 (Z-Y). Next, calculate the standard values of 

error1 and error2 with the following formula: 

 

e =√1 − 𝑅2 

e1 =√1 − 𝑅2 

=√1 − 0,157 

= 0,918 

 

e2 =√1 − 𝑅2 

=√1 − 0,332 

= 0,817 

 

From the calculation results above, the standard errors obtained for equations one and 

two are 0,918 and 0,817, so that diagrams and structural equations of path analysis can be 

made with the following results: 

  
 

Source: processed by researchers 

Figure 2 Path Analysis Diagram Result 

 

  

Variable 

Effect 

Direct 

Influence 

Indirect 

Influence 

Total 

Influence 

X→Y 0.381 0.121 0.502 

X→Z 0.396 - 0.396 

Z→Y 0.306 - 0.306 

Self Efficacy (Z) 

Teaching Practice 

Experience (X) 

Interest in becoming a 

teacher (Y) 
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4.2. DISCUSSION 

4.2.1. The Effect of Teaching Practice Experience on Interest in becoming a Teacher 

The results of the processing in the table above, the results of the t-table obtained are 

6,734 > 1,969 and the probability value is 0.000 < 0,05. In addition, a coefficient value of 

0.381 is obtained, which means that if the higher or better the teaching practice experience 

experienced by students, the interest in becoming a teacher will increase by 0.381. 

These results are supported by the experiential theory of David Kolb (1984) known as 

Experiential Learning Theory (ELT), the theory states that learning is a process of creating 

knowledge gained through experience. ELT was created to provide an intellectual 

foundation for experiential learning practices and foster innovation in education. Learning 

is not only in formal classrooms but in all corners of life. Every event that we go through, as 

well as the people we meet there is a lesson in it. The learning process can come from 

individuals, other people, groups, organizations or communities (Kolb & Kolb, 2017). 

The results of this study are also in line with Rahmadiyani, Hariani, & Yudiono (2020) 

which shows the results that there is an influence between the introduction of the school field 

on the interest in becoming a teacher by getting a coefficient of determination of 0,362 or 

13,1%. Likewise, according to Rahmah, Siswandari, & Susanti (2019) also support that there 

is a positive and significant influence between teaching practice experience and interest in 

the teaching profession. Similar research was conducted by Sholekah, Utomo, & Astuti 

(2021) with the results that the practice of field experience has a positive effect on interest 

in becoming a teacher because through these programs or activities educational students can 

immediately know and carry out the duties and obligations of a teacher. 

   

4.2.2. The Effect of Teaching Practice Experience on Self-Efficacy 

The results of the processing in the table above, the results of the t-table obtained are 

6,734 > 1,969 and the probability value is 0.000 < 0,05. In addition, a coefficient value of 

0.381 is obtained, which means that if the higher or better the teaching practice experience 

experienced by students, the interest in becoming a teacher will increase by 0,381. 

These results are supported by the experiential theory of David Kolb (1984) known as 

Experiential Learning Theory (ELT), the theory states that learning is a process of creating 

knowledge gained through experience. ELT was created to provide an intellectual 

foundation for experiential learning practices and foster innovation in education. Learning 

is not only in formal classrooms but in all corners of life. Every event that we go through, as 

well as the people we meet there is a lesson in it. The learning process can come from 

individuals, other people, groups, organizations or communities (Kolb & Kolb, 2017). 

The results of this study are also in line with Rahmadiyani, Hariani, & Yudiono (2020) 

which shows the results that there is an influence between the introduction of the school field 

on the interest in becoming a teacher by getting a coefficient of determination of 0.362 or 

13.1%. Rahmah, Siswandari, & Susanti (2019) also support current findings that there is a 

positive and significant influence between teaching practice experience and interest in the 
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teaching profession. Similar research was conducted by Sholekah, Utomo, & Astuti (2021) 

with the results of research that the practice of field experience has a positive effect on 

interest in becoming a teacher because through these programs or activities educational 

students can immediately know and carry out the duties and obligations of a teacher. 

 

4.2.3. The Effect of Self-Efficacy on Interest in Being a Teacher 

The results of processing in table 4 t-test which produce t-table numbers 5,407 > 1,969 

and a probability value of 0.000 < 0,05. In addition, the coefficient value of 0.306 is obtained, 

which means that the higher one's self-efficacy or belief in one's abilities, the interest in 

becoming a teacher will increase by 0,306. 

The theoretical basis in this research is guided by Social Cognitive Career Theory 

(SCCT) which was developed by Lent, Brown & Hackett in 1994. This theory links the 

variables of self-efficacy with interest or in relation to this research, namely self-efficacy 

and interest in becoming a teacher. Interest in an activity relevant to a future career is seen 

as a result of self-efficacy and outcome expectations (Sheu et al., 2018). Another theory that 

explains self-efficacy is the social cognitive theory by Albert Bandura. Bandura states that 

for observational learning to occur, individuals must pay attention to a model, maintain what 

they are doing, be able to produce a behavior so that they can be motivated to do it (Schunk 

& DiBenedetto, 2020). Self-efficacy also is an important motivational influence for teachers 

(Morris et al., 2017) Thus the results of this study are in line with the theory that has been 

described. 

This research is supported by several relevant literatures, such as Rahmadiyani et al., 

(2020) which shows that there is an influence between self-efficacy on interest in becoming 

a teacher by getting a coefficient of determination of 0.421 or 17.7%. Backed by research 

Septiara & Listiadi (2019) and Amalia & Pramusinto (2020) which states that there is a 

significant influence between self-efficacy on interest in becoming a teacher, because 

someone whose self-efficacy is in the high category can encourage effort and mindset on 

matters relating to interest in becoming a teacher. 

 

4.2.4. The Effect of Teaching Practice Experience on Interest in Becoming a Teacher 

through Self-Efficacy as an Intervening Variable 

Based on the results of the research that has been obtained in the previous section, the 

results show that self-efficacy mediates the teaching practice experience variable on the 

interest in becoming a teacher. This is evidenced by the results of the indirect effect data 

with the coefficient of determination of 0,121 and the results of the Sobel test of 3,474979 > 

1,96. This means that if the experience of teaching practice is good, it will increase one's 

self-efficacy and increase interest in becoming a teacher. 

The results in this study indicate that the experience of teaching practice on indicators 

of professional and institutional socialization as well as learning and learning and 

professional development is superior to other indicators. This shows that when students carry 
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out teaching practices assisted by high self-efficacy in the form of strength and 

understanding of their field of knowledge and have an impact on the interest in becoming a 

teacher at Jakarta State University students, it can be seen in the indicator that has the highest 

value, namely conation related to desire or willingness to be a teacher. 

The results of this study are in line with Masrotin & Wahjudi (2021), with a coefficient 

value of 0.118 which means that self-efficacy acts as an intervening variable that mediates 

between teaching practice experience and interest in becoming a teacher. Teaching practice 

experience is very important for prospective teacher students to increase their confidence to 

teach in front of students, socialize with the school environment and the long-term impact 

will create an interest or interest in becoming a teacher. 

In addition, research Puspitasari & Asrori (2019) also revealed that self-efficacy 

mediates the effectiveness of teaching practice experience on readiness to become a teacher 

with a significance result or probability of 0,00159 <0.05 with a percentage of 24,3%. The 

existence of a difference in the y variable in this study and the relevant research but indirectly 

has the same meaning and results that self-efficacy acts as a mediating variable or an 

intervening variable between teaching practice experience and interest in becoming a 

teacher. 

 

 

5. CONCLUSION 

Based on the results of the tests that have been carried out, it can be concluded that: 1) 

Directly, teaching practice experience has a positive and significant effect on interest in 

becoming a teacher. Thus, the better the experience gained by students, the interest in 

becoming a teacher will increase. 2) Directly, the experience of teaching practice has a 

positive and significant effect on self-efficacy. Therefore, the better the experience during 

the teaching practice of students, the confidence or self-confidence that students have will 

increase. 3) Directly, self-efficacy has a positive and significant effect on interest in 

becoming a teacher. Hence, students who have high self-confidence in their teaching abilities 

have a high interest in someone or their interest in becoming a teacher. 

For universities, it is better to conduct socialization or briefing related to information, 

terms and conditions or guidelines that must be carried out before starting to carry out 

teaching practices because of good socialization will have an impact on good relations 

between students and the school. For education students, it is better to always communicate 

and consult with supervisors and tutors when experiencing difficulties or related to the 

teaching practice process they are taking. For further researchers, it is possible to add 

moderating variables such as family environment or exogenous variables such as motivation, 

peers or teacher welfare. 
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